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”The radical principle of 
pedagogy: Be interested in 
how

 your students learn!” 
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Sandström
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“If students are to learn desired outcom
es in a 

reasonably effective m
anner, then the teacher's 

fundam
ental task is to get students to engage in 

learning activities that are likely to result in their 
achieving those outcom

es…
…It is helpful to rem

em
ber that w

hat the student 
does is actually m

ore im
portant in determ

ining 
w

hat is learned than w
hat the teacher does.” 

(Shuell1986, 429)
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Results w
ill be 

discussed in each 
phase.
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“A
ttem

pts to enhance teaching need to 
address the system

 as a w
hole, not 

sim
ply add "good" com

ponents, such 
as a new

 curriculum
 or m

ethods.”
(Biggs, 1996, 350)



C
onstructive alignm

ent &
 evaluation 

of teaching 
(Biggs, 1996, Biggs &

 Tang, 2013)

•
W

hat you aim
 to teach? 

•
C

ontent, skills, attitudes? Facts, theories, m
odels? Problem

-solving, critical thinking, 
independence, self-regulation in learning, self-confidence…

? 

•
H

ow
 you support your students to learn?

•
C

reate open and trustful atm
osphere, do not pretend to be som

eone else.
•

D
escribe a course as a learning process, design learning activities as steps forw

ard.

•
H

ow
 you know

 that your students learn?
•

Be interested in!
•

Integrate assessm
ent as a part of teaching.

•
H

ow
 you know

 that you have succeeded as a teacher?
•

A
sk your students to tell how

 they feel? Share student feedback w
ith students.
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SO
LO

 –taxonom
y Structured 

observation of learning outcom
e

•
H

ow
 to assess the quality of learning –

not how
 m

any bits students 
have got right? 
•

C
om

plexity of learning as levels of understanding:
1) PRESTRU

C
TU

RA
L –

m
isses the point, do not understand the question.

2) U
N

ISTRU
C

TU
RA

L –
som

e aspects of the task are covered.
3) M

U
LTISTRU

C
TU

RA
L –

several but unrelated aspects of the task are covered.
4) RELATIO

N
A

L –
aspects are integrated as a w

hole.
5) EXTEN

D
ED

 A
BSTRAC

T –
a w

hole is generalised to new
 applications.
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http://w
w

w
.johnbiggs.com

.au/academ
ic/solo-taxonom

y/
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Anne Nevgi, Caledonia Hub, University of Helsinki, Finland
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https://cft.vanderbilt.edu/guides-sub-pages/bloom
s-taxonom

y/



TIM
E/PR

O
G

R
ESS

Q
U

A
LITY O

F K
N

O
W

LED
G

E

C
reate

Evaluate

A
nalyze

A
pply

U
nderstand

R
em

em
ber

FACTUAL KNOW
LEDGE

PROCEDURAL KNOW
LEDGE

CONCEPTUAL KNOW
LEDGE

M
ETACOGNITIVE KNOW

LEDGE
CRITICAL THINKING

Anne Nevgi, Caledonia Hub, University of Helsinki, Finland



14.11.2019
Caledonia hub: Anne Nevgi and Niclas Sandström

H
ow

 you share w
ith your students 

w
hat is the bottom

 line of acceptable 
perform

ance?
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Level of acceptable 
perform

ance



H
ow

 to create a rubric for assessing 
learning outcom

es?
Criteria

Beginning
Developing

Accom
plished

Exem
plary

Stated objective or 
perform

ance
Description of 
identifiable 
perform

ance 
characteristics 
reflecting the 
beginning level of 
perform

ance.

Description of 
identifiable 
perform

ance 
characteristics 
reflecting 
developm

ent and 
m

ovem
ent tow

ard 
m

astery 
perform

ance.

Description of 
identifiable 
perform

ance 
characteristics 
reflecting 
com

petent 
perform

ance.

Description of 
identifiable 
perform

ance 
characteristics 
reflecting the 
expertise and 
highest level of 
perform

ance.

W
rite your objective 

here
Description

Description
Description

Description
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H
ow

 to score a rubric?
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(1) Beginning; (2)) D
eveloping; (3)  A

ccom
plished; (4) Exem

plary 

(1) Poor;  (2) G
ood; (3) Excellent 

(0) Fail; (1) Passable; (2) Satisfactory; (3) G
ood; (4) Very G

ood; (5) Excellent 

(0) Unacceptable; (1) D
eveloping; (2)  A

cceptable; (3) Exem
plary 

W
hat is the 

bottom
 line of 

accepted 
perform

ance?

(0) Does not m
eet standard; (1) A

pproaches standard; (2)  M
eets standard; (3) Exceeds standard



Rubric is a tool for sharing criteria

•Any tool developed for effective teaching becom
es harm

ful if it is 
taken aw

ay from
 the classroom

 context.

•Students and teachers should share openly their conceptions 
concerning criteria on a continuous basis for constructing and 
m

odifying rubrics.

•Iterative process: Developm
ent of a rubric is based on a continuous 

feedback from
 students and 
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